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This report presents the main conclusions, lessons learned, and
recommendations stemming from the study session ‘Broadcasting
Democratic Consciousness’, conducted by the Human Rights Education
Youth Network in co-operation with the Youth Department of the Council
of Europe from 28 April to 4 May of 2019, at the European Youth Centre in
Strasbourg.

Our main goal during the study session was to integrate media and
cyber hygiene tools into human rights education (HRE) and youth work
curricula. The project also attempted to create counter and alternative
narratives as concrete outputs to disseminate them within the network.
The study session brought together youth workers/trainers already
engaged and experienced in HRE, including representatives of member
and non-member organisations of HREYN.

Among the main issues discussed, the overall importance of media
literacy associated to critical thinking was key; participants also indicated
their intention to explore more on this topic in the context of the HRE.
Furthermore, the discussions revolved around basic principles of HRE,
ways to integrate HRE into our everyday practice, what are the values of
the human rights approach, and how to use media literacy as a tool within
this approach. Moreover, the group questioned the existing premises in
HRE in connection with media literacy while offering different perspec-
tives from their background.

A second key insight is the importance of developing critical thinking
skills in times of “post truth” and “fake news'. We observed throughout the
study session that, even though at first this issue was brought up as a
lack thereof, the group work in the last two days was used as an opportu-
nity to address this need by creating and implementing activities that
directly involved the development of critical thinking in relation to media.
Undoubtedly, the experts' input was fundamental for self-assessing our
skills, opening the door to a fruitful discussion about the ways in which we
can help others develop critical thinking skills.

EXECUTIVE SUMM

We observed also that in general there is a lack of awareness and a
mindful use of our online presence. This translates into issues at a
personal level, but as youth workers the issue becomes critical; while the
participants acknowledge that a strong and steady media presence can
help achieve our goals as part of an organisation - e.g. through an online
tool or campaign -, they also realised the threats of a reckless online
behaviour, in particular in difficult contexts or with specific target groups
- e.g. LGBTQI+ in Caucasus, children, refugees and migrants, etc.

In terms of the recommendations we gathered
from this study session, we highlight two key
takeaways. First, regarding youth
policy at a regional level the study
session was  crucial to
understand the importance of
the Internet and cyber hygiene
as an integral part of the
existing  regulations  and
policies, especially when it
comes to the security issues
and awareness among Yyouth.
Second, participants underlined
the gap that needs to be filled
in relation to cyber hygiene and
privacy protection online, and the
key role the Council of Europe should
play. A sense of urgency was brought up
regarding a more systematic presence of these contents in trainings and
study sessions, which translates into a salient need for more opportuni-
ties to learn and to share good practices among youth workers and
beyond. These topics should be an integral part of the youth programs
within the Youth Department as they are connected to every activity in
the youth sector.

Finally, the follow up activities planned included communicating with
participants after the end of the study session, in order to gather
information about upcoming activities in relation to media literacy and
HRE. Among the projects planned, participants are implementing or will
implement: public fora with trainers to share good practices; training
courses for high-school teachers on HRE; meet-ups around media
literacy and HRE topics; awareness-raising social media campaigns; etc.
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INTRODUCTION

This publication is a report of the study session which was conducted
by the Human Rights Education Youth Network (HREYN), in co-operation
with the Youth Department of the Council of Europe from 28th of April till
4th of May of 2019 at the European Youth Centre in Strasbourg. The people
behind this report are the team of the study session and the participants
themselves (see Appendices section). The team consisted of:

Nika BAKHSOLIANI - Course Director;
Barbara SANTIBANEZ - Facilitator;
Maxim BURMITSKIY - Facilitator;
Jelena MILUTINQOVIC - Facilitator;
Yuliya SCHASTLIVTSEVA - Facilitator
And M. Ragip ZIK, External Trainer.

The report is composed of four sections. First, we introduce the key
concepts at the heart of the study session (media literacy and HRE),
including the main objectives that we established for this activity. Then,
we present the main outcomes and conclusions that were gathered
during the week-long session, highlighting the issues and suggestions
brought up by the participants, and the learning points that were stressed
by the team of facilitators.

The third section provides an overview of the main inputs and
discussions that took place, that we divided in two main topics: 1) HRE,
basic conceptual definitions, existing frameworks, and pedagogical
principles; and 2) for media literacy, basic concepts, existing frameworks
within the European space, and examples of practice. In this section we
underline the key conclusions we gathered from the discussions, as well
as the tools and resources that were presented; a final sub-section
offers some remaining questions and issues raised by participants.

In the final section, we briefly present the follow-up activities that we
have implemented so far. We foresee that future activities will be
organised with participants of the study session, as several among them
have expressed their wish to become members of HREYN.

Aims and objectives

This study session sought to integrate media and cyber hygiene tools
into HRE and youth work curricula. The project also attempted to create
a counter and alternative narratives as a media output and disseminate
this practice in the network. The study session brought together to youth
workers/trainers already engaged and experienced in HRE, members
and non-members of HREYN.

The aim was to equip the member organisations and youth workers
with the capacity to use media literacy educational tools in youth work
and HRE. In order to do so, the following abjectives were established:

- to map the realities and needs of young audiences, those
participants are in touch with, in terms of media literacy and
cyber hygiene;

- to explore various tools in media literacy education and to
promote critical thinking among participants by sharing with
them the practices and experts' input;

- to give space for creating and re-creating tools and
methods in HRE including an aspect of media literacy

Yuliya education;

- to plan strategies for integrating new practices into the

agenda of the member organisations and network;

- to engage participants in the development of an action plan
to disseminate the study session outcomes.

During the study session, various inputs were given, and several
discussions took place on topics such as media, new media, rights and
responsibilities connected to media, fact-checking and critical thinking,
digital literacy and cyber hygiene, and HRE principles and tools. In terms
of outputs, participants worked together in smaller groups to create
non-formal education-based activities connected to the topics explored.




Main contents and issues discussed:
Media literacy & human rights education

Human rights education and training comprises all educational,
training, information, awareness-raising and learning activities aimed at
promoting universal respect for and observance of all human rights and
fundamental freedoms and thus contributing, inter alia, to the prevention
of human rights violations and abuses by providing people with
knowledge, skills and understanding and developing their attitudes and
behaviours, to empower them to contribute to the building and
promotion of a universal culture of human rights (United Nations
Declaration on Human Rights Education and Training 2011). As part of its
mission, the Human Rights Education Youth Network puts this definition
and its implications at the core of its core as an international non-profit
network of individuals and organisations working for and with young
people on HRE and training. We consider HRE as an essential right and
tool for the world to live together and for the individuals, especially young
peaple, to become conscious and critical citizens. For us, it is important
that we keep searching for new practices and responding to emerging
issues and challenges; the lack of media and the Internet literacy is one
of them, and therefore, we are acting upon it through projects such as
the study session organised in the first semester of 2019.
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Media literacy has proven to be a crucial tool for young citizens and
has extensively appeared in the recommendations and directives of
various international and national institutions (CM/Rec(2007)16). Media
education contributes to people's empowerment and a shared sense of
responsibility in society, and as such is part of citizenship and HRE
(Gruenwald Declaration of UNESCO, 1982). Current threats to the right to
privacy, and democracy online have highlighted the crucial need for an
education that mainstreams human rights on the Internet and in the
media.

Target group for the report

We created this report in a way that it can benefit individuals working
with HRE and are interested to link it with media literacy, that includes
youth workers, activists, teachers, etc. The inputs and outputs of the
study session can be relevant to be replicated in non-formal
education-based activities on the same topics.

How to use the report

We provide an overview of the activities carried out as part of the
study session, focusing in particular on the main issues addressed, the
key conclusions, and the tools and good practices that were shared. This
report is also a contribution to enrich the information available for
member organisations of HREYN, as well as for the Youth Department of
the Council of Europe. Further dissemination outside the intended
audiences should be discussed amang the parties involved.

RESULTS AND CONCLUSIONS

A key highlight of the discussions that took place during the study
session is the overall importance of media literacy; participants
expressed their intention to explore more on media literacy in the context
of the HRE. Furthermore, the discussions revolved around topics such as
HRE concepts, ways to integrate HRE into their everyday practice, what
are the values of the human rights-based approach, and how to use the
media literacy as a tool in this approach. The group questioned the
existing premises in HRE connected to media literacy, while offering
different perspectives from their background; in this regard, the
conclusions were linked to the application of media literacy and concrete
HRE tools in their activities. HRE and media literacy tools included new
media in reporting on contemporary topics, as well as identifying fake
news and their spread on the Internet and cyber hygiene, which are very
important in work with youth and youth participation. In addition, one of
the most important parts for participants was the space for networking
and meeting people from different backgrounds.

One of the issues mentioned in the context of the European youth
policy was that the Internet and cyber hygiene should become an integral
part of the existing regulations and policies.

This topic will be even mare important and necessary in the future, in
particular in youth programmes as a high percentage of the youth
population is using the Internet and social media as platforms for
informing themselves and expressing their views and beliefs. Moreover,
the term and its importance should be common knowledge among youth
workers and active young people coming from the organisations, given
their role as multipliers and contact persons for youth in their local
communities. Informed youth with appropriate tools for reacting when
they are facing difficulties on the Internet security provides important
resources for the rest of the local youth community.

With regards to the above-mentioned, some suggestions that
emerged from the group concerning the Council of Europe (including for
the work of the Youth Department) is to have more study sessions and
other similar educational processes for exploring the topics connected
to media literacy, cyber hygiene and HRE. These two important topics
should be integral part of the youth programs within Youth Department
as they are connected to every activity in youth context, as well as virtual
space and online identity are part of the everyday youth realities.




Learning points for participants:

Knowledge and information gained through sessions focused on HRE
and media literacy: Knowledge included topics such as frameworks of
HRE; non-formal learning methodologies and their application in youth
work; media literacy frameworks with specific topics such as real and
fake news, propaganda, hate speech, cyber hygiene; and the importance
of appropriate information given to the youth population.

Skills on applying the practical tools improved through hands-on
learning and workshops implemented by the participants: Competences
on planning and implementing included developing workshops on media
literacy and HRE, putting the specific activity in the context of the media
literacy programme within their organisation. In detail, planning included
main objectives and outcomes, describing the specific problem youth are
facing in their local communities, target group and overall context.

Knowledge on how to organise an activity that includes content related
to media literacy using HRE as the main framework: Such as countering
online hate speech, skills and competence development for specific
audiences, raising awareness on a particular topic, etc. Skills and
additional input on how to prepare activities such as exchanges and
workshops on topics related to media literacy were key to further engage
participants to co-operate with others and to establish new connections.

Follow up

Ideas for follow up activities on behalf of the participants were
developed during the study session and a little after in the process of
post-session communication among participants themselves, then
between nparticipants and the facilitators' team. Furthermore, the
activities were planned in relation to the Council of Europe and its
framework of goals and respective documents (recommendations,
charters, etc.). The following activities were developed after the fruitful
discussion sessions with the participants:

- Public forum with trainers to share good practices;

- Boosting the HREYN web site in order to become an informative centre
for HRE;

- Training course for high-school teachers on HRE and recommendation
development for integrating the HRE into school curricula

- Meet-ups on HRE topics

- Social media campaigns to raise awareness on HRE and human rights

Furthermoare, all of the above-mentioned activities have an assigned
member organisation from HREYN who has the role of co-ordinating the
particular activity. Hence, every proposed activity is in accordance with a
specific organisational strategic plan and will be covered with resources
provided by that organisation. The overall idea is for HREYN to monitor
and support every listed activity in every way possible as a network.

When it comes to projects designed in accordance with Council of
Europe work, we are planning the next study session programme where
some of the issues tackled here will be integrated and addressed again
with a different target group. In this way, we will ensure a continuity of the
topics in order to help develop best practices that are aimed at strength-
ening democracy, human rights and the rule of law. Moreover, the overall
work of HREYN will be vastly influenced with the established network of
people who were participants of the study session, so the group of new
members who declared their desire to become volunteers and partners
has been created and maintained, allowing the individuals and organisa-
tions from this session to interact with further projects of HREYN.

Evaluation

Evaluation was done at the end of the study session to gather further
information from the participants related to what knowledge and skills
they gained and what was the overall level of satisfaction within different
categories of the activities in the study session.

Participants stated their expectations of the study session were
fulfilled at their highest level. Additionally, a majority was satisfied with
the components of new information about media literacy topics
especially cyber hygiene and tools on social media promotion in HRE
praxis. One of the participants summarised it this way: “The desire to
work more on HRE, especially with young people and children in order to
contribute to positive change. Also, address media literacy and critical
thinking as cross-cutting subjects in my work, as they are essential to
today's democracy." Also, positive feedback was given to workshops and
time spent on networking and collaborative learning between the groups.
Intercultural learning emerged as one of the important features of this
study sessian, as a result of a careful selection of different people from
diverse communities across Europe.

The programme of the study session offered a media literacy package
to young people who are also multipliers in their communities and thus
contributed to create more open societies in different networks of youth
communities across Europe. Skills for online data security and critical
reflection on media content involved participants in producing new youth
media content that responsibly relates to different topics. Open and
democratic societies that provide a safe environment for youth
population are also reflected on adequate knowledge and skills that
these youth have developed to create media content. Participants
provided us with session outlines for different activities and programmes
on media literacy in HRE that can be applied in their local youth commu-
nities (see Appendices).




PROGRAMME - INPUTS AND DISCUSSIO

7:30 - 8:45 Breakfast
9:00 - 10:30 Getting to know Human' s - Prgptlcal t00|§ - Human‘ g Playtesting Strategic Planning
Education - Principles | critical analysis Education - Toolbox
each other
10:30 - 11.00 Coffee Break
; : Intro to the Media - Rights and Practical tools - Group work on . Funding
Lol project Responsibilities | fact-checking educational tools RS Opportunities
12:30 -14:00 Lunch
Crrlval to the Human Rights
14:00 - 15:30 COLE Education - Media - Rights and Cyber hygiene Playtesting Action Plan
General Concepts | Responsibilities Il
SIS Coffee Break Coffee break
Media - Feedback and
16:00 - 17:30 synchronizing the | New Media Cryptoparty Free self- Final Evaluation
terminology assessment
17:30 - 18:00 Reflection Reflection
19:00 - 2030 Dinner Dinner
20:30 - Welcpme Informal Evening | Free evening Setting the groups | Dinner Out Networking Closing Evening
Evening for playtesting

The study session began by offering participants the foundations of
HRE and media literacy, in order to gauge their previous knowledge and
experience with these topics and to level the group’s knowledge for the
following activities. We sought to ensure that the following key contents
were covered: 1) for HRE, basic conceptual definitions, existing
frameworks, and pedagogical principles; and 2) for media literacy, basic
concepts, existing frameworks within the European space, and examples
of practice.

Once the foundations were laid out, the study session segued into the
expert's perspective about media literacy and cyber hygiene. In doing so,
the participants had the chance to learn and exchange with experts on
the one hand about fact checking processes and critical thinking with
regard to traditional and new media as well as social media; on the other
hand, about cyber hygiene from a theoretical and empirical point of view,
with hands-on workshops about online privacy.

After ensuring that basic knowledge about the importance of media
literacy for youth work was provided, we moved on to the learning by
doing section of the study session. Participants were invited to get
together in small groups so as to think of, design, prepare, and implement
an activity that involved a media literacy-related topic, using HRE as the
main framework and source of pedagogical resources. We had nine
groups presenting in three parallel sessions, which addressed a wide
range of issues such as gender equality online, how to use counter
narratives effectively, what is critical thinking and how to use it for fact
checking, etc.

The study session concluded with a series of workshops aimed at
providing the participants with tools for planning ahead, including topics
such as funding opportunities, activity planning, networking, etc.

The following section offers an account of the most salient outcomes
gathered throughout the study session, grouped in three main themes: 1)
Intersection between HRE and media literacy; 2) The importance of cyber
hygiene and privacy protection online for youth work; and 3) Workshops
developed by the participants themselves

Schedule of the study session

1. Intersection between HRE and media literacy

While preparing the study session, we sought to purposefully integrate
a HRE framework across the contents and activities chosen, in
accordance with the objectives presented earlier in this report.
Therefore, we planned more content-oriented activities for the first two
days, during which we emphasised the importance of introducing media
literacy into HRE projects for young people. The sessions “HRE | & II" and
“Media | & II" were designed to fulfil this purpose, allowing us facilitators
to assess the previous knowledge and experience that participants were
bringing. We observed that although some of them had experience in
specific aspects of media and human rights, the contents provided in
relation to human rights and HRE were fairly new to most. This enabled a
rich discussion during the first two days, in particular related to the
nature of human rights itself and the limits of the available international
frameworks in the face of issues such as the propagation of fake news,
the lack of enough tools to develop critical thinking, and the widespread
hate rhetoric online.

As for media literacy contents, the introduction to core concepts and
terms was done using the form of game Who wants to be a millionaire.
Participants discussed what is media, new media, freedom of expression
and restrictions, fake news, etc. This session helped to lay the ground for
a subseguent session in which participants took part in solving and
discussing issues of security, hate-speech, freedom of expression,
terrorism propaganda, balance of private and public interests, regulation




of social networks, ethics, and other topics related to real cases which
were taken from media and practices of the European Court. One of the
main takeaways from this session to which is that it is necessary to keep
a balance between many interests and the rights of many subjects, and
therefore you should check the information before you begin to spread it,
that is, to be a responsible media user.

In order to give participants the opportunity to apply the knowledge
and skills they began to develop, the fourth and fifth days were organised
around practising sessions. We started by fostering a collective reflection
around the challenges they could face in their own contexts when
organising a HRE activity, and then we presented them with practical
tools for helping them to think of, design, and implement an activity
involving media literacy. For instance, as a first step to begin the
reflection we presented them with numerous methods to conduct a
group activity; we also specified each team member's skills as a support
throughout their group work. Thus, during the parallel practising sessions
(see session outlines in the Annexes), participants implemented an
activity in accordance with their areas of interest and the audiences they
wanted to reach. Feedback was given on the spot by the people taking
part in the activity, as well as by the team members that were present to
observe. At the end of the parallel practising sessions, we gathered in the
plenary to have a collective feedback session, which served to showcase
all the activities designed to the whole group.

Key highlights and conclusions:
Among the main conclusions brought up by the participants, a
salient issue is the lack of spaces to dialogue freely and
safely about the limits mentioned above. Though as a
team we sought to ensure they had enough
time to debate about the concepts we were
learning in relation to human rights and
media literacy, it proved difficult at times
to transition between activities due to
the intensity of the ongoing debate.
However, and in an effort to adapt to
our  participants’ needs, we
introduced some further moments to
debrief with them, in order to help
them make sense of the individual and
collective Iearning outcomes that
emerged as a result of their reflection.

Another key conclusion that participants
put forward is the importance of develop- ay .
ing critical thinking skills in times of “post
truth” and “fake news'. We observed throughout
the week that, even though at first this issue was
brought up as a lack they identified (see point above), the
group work in the last two days was used as an opportunity to
address this need by creating and implementing activities that directly
involved the development of critical thinking in relation to media.
Undoubtedly, the experts' input on the third day was crucial for
self-assessing our own skills in this regard, opening the door to a fruitful
discussion about the ways in which we can help others develop critical
thinking skills.

Tools and resources:

The study session served also to introduce participants to the work of
the Council of Europe in the areas of youth, HRE, and media rights. As
mentioned earlier, a majority of participants did not have much
knowledge about HRE tools developed by the Council of Europe - such as
Compass, Bookmarks, We CAN, Domino, etc. - so the fact of presenting
them with a ‘tool-kit' was greatly appreciated and used during the
practice sessions. As for media rights, the team prepared a thorough list
of resources from the Council of Europe and other international organisa-
tions, covering essential issues to consider such as the right to privacy,
freedom of expression, the responsibilities of media professionals, etc.

Participants also received the expert's view on critical thinking and
fact-checking through a workshop held by journalist Maciej TYSNICKI,
using real examples and developing practical tools to make fact-check-
ing of text, photo, and video content online. Maciej's sessions covered the
following: 1) basic models of mass communication and how they are
recently changed; traditional media model vs new media vs algorithmic
news proliferation; unmaking news and what it can teach us; questions
journalists ask themselves; news and commentary; 2 how to use five
questions to uncover a biased story; basic disinformation techniques;
publishing online uncovered; how to uncover unbiased news by technical
means; narrative in political communication; and tool-kit for fact-check-

ing

Anather input was provided by Marija STEVULJEVIC from EU Delegation
in Serbia. Marija brushed through the ABC of the communication
management on social media. The input focused on how young people
interact and use the new media and the ways youth workers can be part
of the momentum. The participants received tips and tricks on how to
engage young people into a campaign on social media and than
play-tested their own ad hoc online projects, which was shared among
each other.

2. The importance of cyber hygiene and privacy protection online for
youth work

One of the key components of the study session was to understand
the basics of cyber hygiene and privacy pratection online, linking it
to youth work in HRE as well as to our everyday lives. We
addressed these topics mainly through the experts'
sessions on the third day, starting with an averview of
tools and technigues to check online content (see
above). Then, an expert in cyber security issues
(Davit KAKAVA from “XELI) walked us through
the essentials of privacy issues online,
Fhasee o followed by a hands-on session on cyber
4 A hygiene and privacy protection tools and
techniques.

Key Highlights and conclusions:

Among the conclusions we gathered after
these sessions, we observed that generally
there is a lack of awareness and a mindful
use of our online presence. This translates into
issues at a personal level, but as youth workers
the issue becomes critical; while the participants
acknowledge that a strong and steady media presence
can help achieve our goals as part of an organisation - e.g.

‘&V through an online tool or campaign -, they also realised the

threats of a reckless online behaviour, in particular in difficult contexts
or with specific target groups - e.g. LGBTQl+ in Caucasus, children,
refugees and migrants, etc.

Importantly, participants underlined the gap that needs to be filled in
this area and the key role the Council of Europe should play, especially
through the youth department. A sense of urgency was brought up
regarding a more systematic presence of these contents in trainings and
study sessions, which translates into a salient need for more opportuni-
ties to learn and to share good practices among youth workers and
beyond.

Tools and resources:

In terms of tools and resources related to this point, the expert on
cyber security (Davit KAKAVA) introduced us to the main issues we should
keep in mind regarding our online presence, as well as providing us with
some basic tools to protect our privacy available on the Electronic
Frontier Foundation (EFF) web page. Further, Davit organised a “crypto-
party" after dinner on day three for participants interested in learning
more about other tools for privacy protection.




Another tool we provided during the study session was the Digital
Citizenship Education Handbook, that was presented by a member of the
Education Department. Although the handbook sparked interest among
participants and was utilised later during the preparation of their practice
sessions, the presentation wasn't as thorough as we would have
expected. We suggest that in the future this kind of interventions are
better prepared among the facilitators' team and the Council of Europe
person in charge of presenting the topic/resource.

Workshops

During days four and five, participants were invited to work in nine
small groups (of four to five people) to design and implement an activity
framed within the main topics of the study session (media literacy and
HRE). With topics spanning from the use of
visual arts and performance
expression to group
discussions about critical
thinking, the workshops
served as a hands-on
learning experience for
the participants and the
team so as to gauge to
what extent there was
a shared understand-
ing of the main
concepts we addressed
during  the  study
session.  Also, we
provided feedback on
the contents and the
methodologies used by the
participants, first within each
group and then during a plenary

session with all participants together.

FOLLOW-UP ACTIVITIES

As mentioned before, we developed some ideas for follow up activities
during and after the study session to keep the group dynamic going. A
couple of weeks after the end of the study session, we sent out a Follow
up Questionnaire to complete the feedback we received at the end of the
activity through the evaluation form. The purpose of this follow up is to
have a better sense of what participants learned, but also to have more
details about future activities they would like to implement and how we
can support them in the process. Within the follow up questionnaire the
participants did not provide too many details about the ways in which they
have implemented new activities, but HREYN intends to get back to them
with a more participative approach to gain feedback about the overall
progress. So far, participants have used the skills and knowledge gained
during the study session in the following activities:

- Workshops and presentations back in their sending organisations on
the topic of media literacy and HRE;

- Introduction of topics (such as counternarratives against hate speech)
in trainings for secondary school students;

- Planning of anti-online hate speech campaigns.

Further, during the study session we presented our network (HREYN)
and the ways in which they can get involved, individually or with their
organisation. Several participants have approached us to become
members, so we foresee that in the near future our network will start
designing a new project on this topic with participants from the study

Key highlights and conclusions

After working in small groups to design and implement a new tool or
activity using media literacy and HRE as the core topics, participants
expressed their concerns about the importance of encouraging the
creation of counter and alternative narratives. Although some of them
already had and ongoing project or initiative, they are eager to share
good practices and resources across borders. Many of them came up
with new topics for future activities, online and offline, highlighting the
need to reach out to audiences that are either marginalised or not
considered as a priority: teachers in rural areas, linguistic minorities,
parents, etc. Further points raised during the feedback session
post-practice were the following:

- It is fundamental to have a good sense of the participants’ needs in
terms of content and concepts

- Critical thinking should be an essential part of any activity involving
media literacy

- Awareness of the context in which the activities take place is key

- Time and resource constraints will influence the success of the activity

With regard to the remaining questions or issues to be addressed, we
would like to highlight the following:

- A clearer link with critical thinking should be made during activities
involving media literacy, in particular related to the importance of
questioning power relations and possible structures that are oppressing
specific groups in our societies.

- HRE activities are based on the development of critical thinking skills,
but it is not a straightforward cause-effect relationship. Participants
reflected on the need to understand the importance of human rights at
an individual level, based on access to spaces for dialogue.

- Different backgrounds require different toals. For participants that had
no experience with HRE e.g. lawyers, media professionals, etc.- it was a
bit challenging to understand the connection with media literacy.

- Further training and study sessions on this topic are welcome, in
particular regarding specific areas of action - e.g. gender equality,
LGBTQI+ rights, formal schooling, etc.

session interested in

collaborating with us.

Some of the activities

and projects suggested
by the participants for
implementation with the
help of HREYN were:

- Public forum with trainers to
share good practices

- Boosting the HREYN web site in order to
become an informative centre for HRE

- Training course for high-school teachers on HRE and recommendation
development for integrating the HRE into school curricula

- Meet-ups on HRE topics

- Social media campaigns to raise awareness on HRE and human rights

Finally, upcoming projects such as the Impact Challenge organised by
Google are vastly influenced by the insights provided by the established
network of people who participated in the study session. Besides
becoming active members of the HREYN, some participants have
volunteered to actively participate in the planning, organisation, and
implementation of future study sessions, trainings, and general project
development related to HRE and media literacy.
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CHILDREN'’S RIGHTS ONLINE

brainstorming and discussions by Gaga GVENETADZE, Lara MKRTCHYAN, Emil MURAD and Teodora Carmen STOICA

BACKGROUND:

Technology is very present in children’s lives and is also used at school.
Many teachers are unaware that children’s rights can also apply in the
online environment. Alongside parents, teachers are responsible and
important figures with respect to children's rights and well-being.

TARGET GROUP
Main target group: Teachers working with children in primary school
Secondary target groups: Parents and children

OBJECTIVES:

- to raise knowledge about children's rights online;

- to sensitise participants to the impartance of children’s rights onling;

- to raise understanding that the internet is a tool that has opportunities
as well as risks.

MATERIALS NEEDED:
Flipcharts (one prepared for each argument), post-it notes, pens and
coloured markers.

PROGRAMME:
1. Introduction - Introduction of facilitator(s), short one phrase introduc-
tion to the topic & the objective of the session. (1 min)

2. Brainstorming - asking each participant to write on post-it papers two
words that come to mind when saying “children’s rights online” - the post
it will be stick on a flipchart and will be read out loud to the whole group
and will be followed by quick conclusion from the facilitator(s). (5 min)

3. Main activity

3.1. Task - the participants will be split into two teams using the counting
method. Each team will receive a paper with the statement "Children
should have free and unlimited access to the digital environment because
they can get informed, express themselves, participate, and play." (2 min)
They are asked to come up with arguments either for or against the
statement in order to debate afterwards. (10 min)

The teams will be asked to each take a space in the room and the
facilitator(s) will help with group discussions.

3.2. Activity - Each team will have 5 minutes to present their for and
against arguments. (10 min)

3.3. Debriefing - The participants will come back to the circle and we will
have the debriefing session:

- How did you feel during the activity?

- Was it hard or easy for you to come up with arguments?

- How does this relate to your experience or work?

- What will you do differently in your work from now on after this session?
(25 min)

4. Conclusion (2 min)

The facilitator(s) will list the main rights that are realized in the online
environment according to the Council of Europe's “Guidelines to Respect,
Protect and Fulfil the Rights of the Child in the Digital Environment." and
will make parallels with the discussion outcomes.

The facilitator(s) will draw general conclusions from the discussions and
relate it to the personal context.



STANDARDS IN

BERSPACE

visual inputs, quiz and discussions by Anastasiia HRECHKINA, Chiara DE MARCHIS, David MGELADZE and Natali SAGINASHVILI

BACKGROUND:

Cyberspace is polluted with images that misrepresented how
human bodies look or should loak. This creates a distorted idea
of body image in adolescents’ minds.

- How are beauty standards shaped? The influence of
current society/media/culture on these standards.

- What are the different tools used to “pollute’ the visual
content?

- What are the different tools to spot/identify the “polluted"
content?

- Where is the alternative reality? What are the existing

body positive initiatives? What can each of us do to
contribute to this alternative space?

TARGET GROUP
Separated three age categories:
(12-13; 14-15; 16-17)

OBJECTIVES:

- to change the perception of online beauty standards.

- to raise understanding of the existence of beauty standards and how
young people are influenced by it.

MATERIALS NEEDED:
Board, paper tape, post-it notes, papers, projector and speakers, markers,
printed images

REFERENCES:
Mean Girls
https://www.youtube.com/watch?v=ZZDQYVU803M

Jameela Jamil speech on body shaming
https://www.youtube.com/watch?v=BXz00z6fmhl&feature=player_em-
bedded&fbclid=IwAR3UnICoedjnYbVz3LwFgNz34WKnPJZ2D1YucGX4B-57cCv
qaGgp2-jxfBE

Other references to consider:

https://www.shethinx.com/
https://www.instagram.com/i_weigh/?hl=en
https://www.instagram.com/frances_cannon/?hl=en
https://www.instagram.com/lesfoliespassageres/?hl=en
https://www.instagram.com/pink_bits/?hl=en
https://www.instagram.com/marshaellemusic/?hl=en
https://www.instagram.com/beautifullyflawedbean/?hl=en
https://www.instagram.com/bodyposipanda/?utm_source=ig_pro-
file_share&igshid=klwhSrwhtiny
https://www.instagram.com/p/BvPfVIFgz9g/
https://www.instagram.com/lenadunham/?hl=en

PROGRAMME:

1. Welcome Video. (3 min)

In order to arouse curiosity in the  participants
https://www.youtube.com/watch?v=ZZDQYVU80IM

2. Energizer. (7 min)

Use it as icebreaker and give vitality to the group. This energizer that we
choose can make the participants more connected with their bodies.
The group stands in a circle. Everyone should have an arm's length of
space on either side of them.

The group performs the “shake down" all together, counting loudly
together as they go.

First, 8 shakes of the right arm, 8 shakes of the left arm, 8 shakes of the
right leg, and 8 shakes of the left leg. Each time, counting“1-2-3-4-5
-6-7-8"

Next, 4 shakes of each limb. Then 2 shakes of each. Then 1 shake of each.
The shake down ends with a loud cheer and a big ninja kick in the air.

3.1Q Quiz on Instagram. (10 min)

Approach the topic with a quiz about geometrical shapes, numbers and
colors. Use instagram as tool to get young

participant's attention.

4. Fake News or Reality? (5 min)

Give to the participants a series of celebrity photos asking them to tell
apart the fake news from the real ones.

This exercise is tricky because they won't easily understand that the fake
news is the alteration and distortion of the images.

Ask participants to pin the photos in a board divided into two (fake news
- news) by a tape line and once the results are collected the tape and the
‘news" is removed. Explain why every photo is fake news, giving the
definition of it.

5. Gigi Hadid vs. Trump and Discussion. (15 min)

Compare before and after (post-production) photos, explaining the
negative effects of the photo-editing and why it qualifies as fake news.
Divide the participants in little groups of 2-3 and ask them to think about
the differences between funny and beauty standard based photo editing.
Present the discussion results to the plenary.

6. We weigh presentation + discussion. (10 min)

Show the video interview of Jameela Jamil and Kardashians weights phato.
Discussion on how a human can be define from his weight and on what
actually mean “to weight" for you. The discussion will take place first in
little groups and then all together.

7. Debriefing. (5 min)

- What do you think about beauty-standard?

- Can it be dangerous?

- Are you or your friends influenced by the online beauty-standard?
- How and how do you feel about it?

- Do you ever experienced or impose body-shaming?

- How does it happen?

8. At the end we'll send by e-mail references about the topic.



GENDER-BASED HATE SPEECH ONLINE

group work and discussions by Jelena ALEKSIC, Alba Bianca ALONSO, Katerina STERIANOU and Ilias TROCHIDIS.

BACKGROUND:

- This workshop is part of a bigger educational project implemented in
schools where gender-based discrimination is evident in the daily flow of
work with students;

- Students have been sharing discriminative opinions and material with
each other through social media platforms;

- Incidents of Labelling, mocking on physical characteristics,

TARGET GROUP
13-17 years old youngsters from different social backgrounds

OBJECTIVES:

- To provide information & assessment related to gender-based discrimi-
nation, and hate speech onling;

- To familiarize with the concepts of gender-based discrimination and
hate speech online;

- To explore the connection between gender-based discrimination and
hate speech online;

- To develop critical thinking towards gender discrimination;

- To reflect upon hate speech online based on discrimination on the basis
of gender and/or sex.

MATERIALS NEEDED:
Papers, pens, markers, flipchart, laptop, phones, projector, post-it notes.

FURTHER TIPS:

- Choose in advance who conducts/speaks for which part of the activity;
- Think through the activity minute-by-minute from the moment you start
until you finish;

- Use material (audiovisual, paper..) which is more visual and more easily
captures the attention of the participants;

- Improve movements using the whole space and speak out loud so
everyone can listen and understand;

- If you raise a question to trigger a discussion, be patient for answers. It
may not come right away. Also, keep in mind that silence can be powerful
too;

- Be ready to receive and give feedback. Being constructive is important
and the sandwich method is a good practice.

PROGRAMME:
1. Introduction: getting to know the trainers/facilitators, the topic and
objectives of the workshop (5 min)

2. Energizer (1 min.) Physical and emotional engagement of the group,
cultivating an emotional friendly environment for the group in order to
share.

Description: All participants stand in a circle. The facilitator explains that
we are in a tribe trying to combine our forces to provoke rain. The
facilitator starts hitting his/her legs on the floor and every participant
should do the same clockwise. At the end, the facilitator thank all
participants for this particular dance.

3. Explanation of the timeline & activities of the workshop (2 min)
4. Brainstorming activity based on a picture (found on social media).

Participants share their thoughts on gender-based stereotypes through
the use of post-its which they put on a ‘reflection wall" (5 min)

5. Theoretical input and reflection on Gender. The distinction between Sex
and Gender, followed by group discussion. The floor is open for comments
and inputs by participants (7 min)

6. Defining Hate Speech, how participants perceive hate speech.
Brainstorming and listing basic words that come to participants’ minds. (5
min)

7. Hashtags of hate, We provide the participants with 7 hashtags in which
we have identified several incidents of hate speech. Participants will
search for hate speech incidents by applying the hashtags in their
preferable social media platforms.

Participants are split into 2 groups and reflect on what they have found.
Then they should discuss as groups 3 main questions that we have
provided them with. (10 min)

Hashtags: #gender, #humour, #magazime, #traditions, #metoo,
#woman, #doctorsandnurses

8. Trolls of hate

We provide participants with a categorization of trolls which share hateful
content online. Participants are allowed to provide additional categories
of trolls spreading hate online. (5 min)

Trolls: Vulgar, Hater, Baiter, Spell-Checker, Too Long To Read, Holy Cause;

9. Open floor for discussing incidents. Participants associate their
incidents to trolls and discuss for countering them. (5]

10. Debriefing:

1. What did you like and what you did not in this exercise?

2. Did you find the activities relevant to the initial objectives?
3. Did you encounter any difficulties during the activities?



COUNTER AND ALTERNATIVE NARRATIVES AGAINST HATE SPEECH

brainstorming and case studies by Matteo BOTTO, Nilza MAFLA, Mykola RESHETNIAKOV and Ajsela TOCI

BACKGROUND:
Nowadays there are a lot of oppressive messages and stories in the
media. The main idea of the workshop is to show a new method of
non-formal education and raise awareness about counter narratives and
empower human rights educators to address hate speech in their
communities.

TARGET GROUP
Human Rights Educators

OBJECTIVES:
- to acknowledge how different narratives affect us;
- to understand how to use “counter-narratives' to tackle hate speech;

- to encourage participants to take actions against oppressive narratives.

MATERIALS NEEDED:

Flip-chart, post-it notes, markers, A4 paper, printed materials (3 case
studies on counter narratives, and questions printed out).

The warkshop has to be set in a room where there are movable chairs.

FURTHER TIPS:

We have to pay attention to tracking time (time management). Also, it is
important to be coordinated and communicate with each ather often. We
should not interrupt each other and wait for the appropriate time to add
something.

PROGRAMME:

1. Distribute post-it notes and a pen to the participants.

Ask them “What do you think it's a counter narrative?" Ask them to write
some words or definition that comes into their mind and to stick it into
the wall or flip-chart. Read all of the words out loud.

After that, continue with the second activity, later you will refer to the
post-it notes again. (5 min)

2. Divide the participants into 3 groups and then put them into three
tables/corners. In each corner, there will be a printed case study. There
will be 7 min in each table to discuss each case. All of the participants
should read all of the cases provided by the facilitators and reflect on the
questions in their small groups.

Questions:

1st case study:

- What do you think is the message behind this story?

- What kind of impact could this story have on the young people that do
not have any information regarding the LGBTI+ community?

2nd case study:

- What do you think is the message behind this story?

- What kind of impact can this story have on the inhabitants of a commu-
nity like that?

3rd case study:
- What was the message behind this campaign?
- What kind of impact do you think this had on the viewers?

4. After participants have gone through all the cases, ask them to come
back to the big circle. Discuss the cases and share amaong each other.
(10min)

- Can you share the thoughts of your group regarding the stories,
campaign etc?

- One of these cases/narratives is not so effective, can you please identify
which one and please explain why?

5. After the discussion on the cases, go back to the post-it notes and ask
them if there is something they would like to change, to add or to remove
in this poster/flip-chart.

(5 min)

6. Reflection time/debriefing: (10 min)
- In what kind of situations could you use these kinds of methods?
- What were the learning outcomes for you in this activity?



CASE 1:

“The first time | removed a sticker, | felt so good that | had done
something,” Irmela Mensah-Schramm says.

The flyer she destroyed proclaimed “Freedom for Rudolf Hess." Hess,
Hitler's deputy, was still in Spandau prison at the time, serving a life
sentence for war crimes he was convicted of at the Nuremberg Trials
forty years earlier. She removed that first message of hate in 1986—and
Mensah-Schramm, 70, is still doing much the same today.

“If | don't do it, who will?" she asks.

Mensah-Schramm-who looks like a kindly grandmother, with her white
hair and smiling face—has been physically assaulted by neo-Nazis,
threatened with fines by authorities, and derided by those around her, but
still she looks for hateful stickers on letterboxes, road signs, and
lampposts. She photographs them, and either scrapes them off or sprays
over them. Her eagle eye notices stickers that most passers-by never
spot.

It's a Sisyphean task for the dogged activist, who was recognized with the
Gottinger Peace Prize last year and whose meticulous collection of
100,000-plus hate signs that she's removed over three decades forms
part of the exhibition, "Anti-Semitic and racist stickers from 1880 to the
present day," currently on at the German History Museum in Berlin.
Germany took in a million migrants last year—more than the US has taken
in the past 10 years. And Mensah-Schramm has noticed a dramatic
increase not only in the number of racist messages in public places, but
also in the number of different groups or individuals involved.

“There were also a lot of stickers before the refugee crisis, but they were
different” says Mensah-Schramm, featuring blunter messages like
“Foreigners out.” “In recent times I've found relatively few anti-Semitic
messages because refugees are seen as the new enemy,” she says.

A lot of these stickers carry website details on them, which highlights a
huge number of different groups or organizations that are churning out
the crude messages of hate.

The messages are often in English, so foreigners have more chance of
being able to understand them.

The police don't really do anything: on one occasion, when she called the
police whilst being pushed and shoved by neo-Nazis, the policeman told
her off for removing stickers.

When Hitler's Mein Kampf was re-issued in print in 2015,
Mensah-Schramm was featured in a counter-book “Mein Kampf gegen
Rechts’ (link in German, My Struggle Against the Right), a collection of
first-person essays about people standing up to rightwing extremism.
Constantly confronting hatred is “so depressing” and takes a huge mental
toll on her. ‘I do this dirty job, and I've recognized that | need to keep my
strength up as | have so much mare to do, but sometimes when | come
home I'm completely beat for a whole next day,” she says.

But she's showing no signs of letting up. She's taking her “Hatred
Destroys" exhibition around the country to educate people, running
workshops for school kids, and of course, continuing to spray away hate.
“Anything that's done to me can be fixed, but human dignity cant," she
said.

CASE 2:

Eighteen is when | started fully dressing up and doing make-up. | came
out to my girlfriend when | was twenty-one. | told her ‘I think | might be
trans.’ And she said: ‘I know already. Because you've always looked at me
the way a woman looks at another woman.' She began to address me as
my female name. She'd come with me to the make-up counter so |
wouldn't feel awkward. But I'd still only dress up at home. | felt ashamed.
In public, | did everything | could to suppress that side of me. I'd wear
baggy jeans and plaid shirts at work. | grew a long beard. I'd laugh at
homophobic jokes. But inside | felt like an absolute depressed shit. |
started keeping a private Instagram account where | followed peaple in
the trans community, and one day | saw a post from a girl in Queens. She
was looking to make some trans friends in real life.

When | messaged her, she invited me to a party in New Jersey where a
bunch of cross-dressers rent out a bar. | didn't even consider it. | didn't
know these people. And I'd never even gone outside of the house before.
But she video chatted with me as her guy self and talked me into joining.
The night of the party | was scared as fuck. I'd laid out all my clothes:
ripped skinny jeans, a Johnny Cash T-shirt, red and black wig. | had my
make-up picked out. But | didn't think | could do it. | felt like | was going to
throw up. But I managed to walk downstairs and get into her car. She was
pumping me up to the whole way there. | smoked one last cigarette in the
parking lot and followed her into the party. The first thing | heard
someone say was: ‘'0h God. She brought a real woman with her this time.’
| was over the moon.

CASE 3:
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‘A man without a Rolex at
50 is a loser”"

“The future of rock & roll is
Justin Bieber"

Iggy Pop Dalai Lama

“Torture a man, “Torture a man,
and he will tell you and he will tell you
anything" anything"



case studies and discussions by Yana GONCHAROVA, llya GURYANOV and Aleksandr ZAMARIANOV
(the workshop was delivered in Russian language)

BACKGROUND:

Abusing statistics to mislead peaple is nothing new. Statistics is used to
sell products, elicit support for a candidate, or get us to ‘Like’ things. It can
reflect on people's minds and decisions, so it is important to know how to
fact-check it.

TARGET GROUP
teenagers aged 16-18 years

OBJECTIVES:

- To improve understanding of aim statistic misleading and manipulations
- To explain the group the most common ways of manipulations

- To give participants some tools for fact-checking of the findings of the
statistics

MATERIALS NEEDED:
Pens (10), papers (20 sheets), flipchart + paper (6), markers (6), projector
(1), screen (1)

FURTHER TIPS:
Participants should bring smartphanes or tablets. Participants will need
laptops or smartphones for work in groups

CASES:

B Poccum pacTeT NpoposxXUTeNbHOCTb XU3HU? (MaHunynsums)

3Ta CTaTUCTIKA HEe 03HayYaeT, YTo Balla 6abyluka, Mama UnW Bbl B CPEOHEM
bynete XuTb [0 71 ropa. 31a CTaTUCTUKa FOBOPUT MWL O TOM, 4TO
0XMaaeMas CpeaHss NPOAOIKNTENbHOCTb XM3HW HOBOPOXAEHHOTO Mpu
COXPAHEHWUM TEKYLLWX Noka3aTenel CMepTHOCTM ByaeT Takoi. To ecTb OHa
pacTeT Ans Tex, KTo poauncs cendac.

[Ins Tex, KTO POANNCA B NOCAEAHNE TOfbl, PACTET 0YeHb BbICTPO (MMEHHO
OHa BbIPOCNa NoYTH Ha 8 NeT). B 0CHOBHOM 3T C/lYMIOCh 3a CYET TOTO, YTO
no cpaBHeHWt0 ¢ 1990-MW CHM3MAECh CMEPTHOCTb MONOAbIX W NtOAer
Cpe[IHero Bo3pacTa.

A BOT OXupaaeMas NPOAO/KWTENBHOCTb XM3HW JIOfe, KOTOpble Yxe
[OXWAA [0 MPEKNOHHOro Bo3pacTa (65 net), MeHseTcs COBCEM He Tak
6bicTpo. C 1965 no 2015 roabl 3T0T NOKa3atenb 415 MyXUMH BbIPOC BCEro Ha
07 roma (c 127 o 134 roma), a ans XeHumH — Ha 14 ropa (c 163 no 17,7
ropa).

Ypoxaii 3epHa B 2018 rogy B Poccum oka3sancs Ha 16,7% MeHblue, YeM B

2017 (npaspa)

B 2018 r. N0 pacyeTaM B X039/ CTBaX BCEX KATeropuit (Cenbxo3opraHusatiiy,
(bepMmepbl, HaceneHne) HamonoyeHo 112,8 MNH TOHH 3epHa B BECE nocne

nopaboTku

B 2017 r. 8 Poccun cobpanu pekopaHblil ypoxait 3epHa - 1355 MIH TOHH B

YMCTOM BeCce, BKYAS 86 MAH TOHH MLLEHWLbl. Ypoxail 3epHa B 2016 T.

coctasun 120,7 MNH TOHH.

B Poccuu ManeHbkue Hanori? (Manunynsuus)

[la, cbop, C KOTOPbIM YalLle BCEro CTaNnk1BaeTcs No6oi pOCCUAHUH — 310 13
NPOLIEHTOB Hanora Ha [oxoabl dusnyeckux auy, (HADN). MexHo sta nong
COCTaBNAET pasHuLy MeXOy 3apnnatoil, 3anucaHHOM B TPy4OBOM
[0r0BOPE, 11 TEM, 4TO PABOTHUK NONYYAET Ha PyKK.

PROGRAMME:
1. Introducing the problem of manipulations with statistics and it influenc-
es - background with examples (10 min)

2. Interactive activity True or false with short discussion (using kahoot.it)
(10 min) - participants choose which statement is truthful and which is
not

3. Work in groups

- We will divide participants into three groups by three people;

- We will give them cases with statistics findings and ask them to
fact-check it (20 min);

- Groups will present the results (15 min, 5 min each group).

Ho HAMN — He eANHCTBEHHBIN MAATEX, KOTOPbIN NOMYYaeT rocyaapcTeo 3a
KaXO0ro HaeMHoro paboTHuka. KoMnaHug Takke 0693aHa OTnpaBuTb
B3HOCbI B [eHCHOHHbIA OHA (22 MPOLEHTa OT 3apnnathi Mo A0roBopy),
(MepepanbHblit GOHO 0693aTENbHOTO MEAULMHCKOrO CcTpaxoBaHus (5,1
npouenTa) u QoHA couuanbHoro crpaxosaHus (2,9 npouewTa). Eciu
3apnnara paboTHuka 6onblue 66 Tbicay pybnel B Mecsu, TO 3a BCE, YTO
BbILLE 370/ CyMMbl, B3HOC B MMP otumcnatot no ctaske 10 npoueHToB. s
B3HocoB (OCC cTaBKka 06Hyngetca nocne 60 Thicsy pybneil B Mecsl.

B pesynbrate rocydapcTBO MOMYYaeT OKOMO 33 MPOLEHTOB (TOYHbIiA
MPOLIGHT 3aBIMCHT OT CyMMbI 3apM/aThl) OT BCEX PacxooB pabotoaatens Ha
3apnnaty KOHKPETHOro COTPYAHWKa. 3Ty UMDOPY MOXHO YCAOBHO CYMTaTb
peanbHbIM MPSMbIM HANOroM, KOTOPbIA MAaTUT Kaxnablid paboTatoLLuit
DOCCUSIHMH.

Momumo NpaMbIX HanoroB ecTb eLlle U KOCBEHHbIE. Bce KOMNaHuu,
NPOu3BOASLLIME KaKUe-TO TOBaPbl UK 0Ka3bIBatOLLE YCYri, NNaTaT Hanor
Ha [106aBNEHHYI0 CTOMMOCTb. 3TV CHOPbLI AaBTOMATUYECKM 3aN0XKEHDI B LIEHY
AN KOHeYHoro motpebutend. Mo aaHHbIM Pocctata 3a 2015 roa, HAC u
[pyrne BWAbl HanOroB COCTaBndIM [0 CeMU MNPOLIEHTOB  LiEHbl
NPOAOBO/bCTBEHHLIX ~ TOBApPOB " no NEeBdTN npoueHToB  And
HEMPOAOBO/IbCTBEHHbIX. ﬂﬂﬂ BOLKW [0N19 HAnoroB W aKUW30B B LeEHe
pocTvraet 50 NpoueHToB, AN beH3nHa — 6onee YeTBEpPTU.

Henb3s 3abbiBaTb  Takke MNP0  TPAHCMOPTHbIA,  3eMENbHbIA - 1
IMYLLIECTBEHHbIA Hanoru. Bce OHM onnaunBatotes pas B rof, and atoro HC
paccbliaeT yBeaoMIEeHIs Mo noyTe.

Ecnn cMoTpeTb Tobko Ha cTasky HAM, To, AeiicTBUTENbHO, 13 NPOLIEHTOB
— BECbMa HWU3KMIA Hanor N0 CPaBHEHWIO C APYriMYW CTpaHaMu. 310 0T4acTy
CBS3aHO C TeM, 4YTO BO MHOTMX CTPaHax IJ,EVICTB\/ET nporpeccuBHag LLKana ¢
BbICOKAM ~ MaKCUMalbHbIM MPOLIEHTOM, MO0 KOTOPOMY W OLEHUBAT
HanoroByto CUCTEMY.

Yr1o6bl CPaBHUTb CTPaHbl MO peasnbHbIM NPAMbIM 1 KOCBEHHbIM Hanoram,
KOTOpble nnatut Ka)KllbIVI rPaXaaHuH, npoBoaATCa C/I0XHble
ncenenosarus. B 2016 rogy PricewaterhouseCoopers Bbluucanna, Yto B
CpeaHuit POCCHSHUH OTAAET roCyaapcTBy 47,4 NpoLeHTa 3apaboTaHHoro.



YpoBeHb 6epHoctn B Poccum no utoram 2018 ropa cHuswncs po 12,9
npoueHTa. (Manunynsums)

Ceiyac «poCCTaTOBCKas» METOAMKA OTHOCUT K OefHbIM TeX rpaxmiaH,
KOTOpble HE MOTYT MOMyYdTb MUHUMYM COUManbHbIX 6nar 1 ycnyr,
KOHKDETHbI Habop KOTOPbIX OnMMCaH B MOTPEBUTENbCKOW KOP3MHE.
JleHeXHbI  9KBUBANBHT — «KOP3UHbI»  HA3blBAETCA  MPOXKUTOYHbBIM
MUHUMYMOM. COOTBETCTBEHHO, HEAHDIA — TOT, Yel AOXOM HWKE BEAUYMHbI
MPOXWTOYHOTO MMHWMYMa. B cpedHeMm Mo BCeM rpynnaM Hacenexus
NPOXUTOYHBIA MUHUMYM Celyac cocTanset 11160 pybneii.

Mpy 3TOM €CM NPUMEHUTb «METOA NLLEHNI», UCMOb30BaHHBIA TEM Xe
PocctatoM B 3KCmepuMeHTanbHOM MOPSAKE, TO YPOBeHb BemHOCTM B
Poccun coctasnseT nopsaka 24.8-252% (okono 36 MAH  yenosek),
noncyutany B8 MHCAT. To ecTb noyTH BABOE 60MbLLE O(ULIMANBHOTO.

Poccus yMeHbLUAeT 3aBUCMMOCTb OT HedTerasoBoro cekropa (npasaa)

B HOMWHaNBbHOM BbIPaXEHWUN CHIDKEHWE BYLET He 04YeHb CubHbIM: B 2018
rogy B 6lo/mker noctynut noytu 87 TpAH pybned oT HedTerasosoro
cektopa, B 2019 rogy - 83 TpnH pybner, a k 2020-2021 rogy 06beM
nocTynnexuit ynaget Ao 7,9-8 TpiH pybnei.

Ho B OTHOCUTENBHOM BbIpaXEHWM [ONS HeTerasoBbix MOCTYMNEHUA B
BromxeTe cokpatliaetcd cunbHee (okono 8 % k 2021 rogy).

OTOeNbHO CTOUT Y4WTbIBATb, YTO B BIOMKET 3an0XeHa OTHOCUTENbHO
Hebomblag LeHa Ha HedTb, W rOCYLAPCTBO MOXET MONY4YTb He
3aM1aHNPOBaHHbINA JOXOA, KOTOPbIM NOMAET B CTAOMNM3ALMOHHDIN HOHL,.
https://www.bbc.com/russian/features-45960103



LIST OF PARTICIPANTS

Surname

KAZAKQOVA

YAKOVENKO
DUBYNSKA
DAMOV
MGELADZE
DAINEKO
TROCHIDIS
VARELA
MURAD
KHEKHELASHVILI
MAZUR

DE MARCHIS
MKRTCHYAN
HRECHKINA
ARAKELYAN
GOJAYEV
MAFLA

STOICA
PASKEVICHYAN
HASANLI
GONCHAROVA
TOCI

ALEKSIC

BOTTO
SAGINASHVILI
JOVANOVSKA
BIOSCA ALONSO
GURIANOV
RESHETNIAKQV
ZAMARIANQOV
STERIANOU GAZILA
AHADLI
TOPILKO
TOUTOUSHIAN
GVENETADZE

Name
Marina
Svetlana
Diana
Vasily
David
Katerina
llias
Julia
Emil
Irakli
Ramin
Chiara
Larisa
Anastasiia
Tigran
Roman
Nilza
Teodora Carmen
Nane
Subhan
Yana
Ajsela
Jelena
Matteo
Natali
Marija
Alba

llia
Mykola

Aleksandr

Christina Aikaterini

Ahad
Bohdana-Yarina
Sevag

Gaga

Country
Belgium
Hungary

Ukraine

Russian Federation

Belgium
Ukraine
Greece
Portugal
Belgium
Georgia
Moldova
Italy

Italy
Ukraine
Armenia
Azerbaijan
Finland
Romania
Armenia
Azerbaijan
Belarus
Albania
Serbia
Italy
Georgia
North Macedonia

Spain

Russian Federation

Ukraine

Russian Federation

Greece
Azerbaijan
Ukraine
Italy

Italy

Organisation

vzw 244

Subjective Values Foundation

Center of Youth Leisure of Sumy City Council
Meawnarpynna "Mpecc-naiH" / PRESS-LINE Mediagroup
DROA

Kharkiv Regional Foundation "Public Alternative”

Symbiosis - School of Political Studies of the Council of Europe

DROA

Youth Association DRONI
ASIST

Labins

Rondine Cittadella della Pace
Teenergizer

Future in Our Hands NGO
NAYORA

Miilza Project

Save the Children Romania
Eurasia Partnership Foundation
Institute for Citizen Rights

Human Constanta

Altero

Giosef Unito

Youth Association DRONI

Centre for Human Rights AMOS
EYRICA

School project

Europeant Youth Community
Kostroma Center for Civic Initiatives Support
DRC

Institute for Democratic Initiatives
Young European Ambassadors
Rondine Cittadella della Pace

Rondine Cittadella della Pace






